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Preface

This report is one in a series on the work of the 30 pilot projects

which formed the European Community's second Programme on the

Transition from education to adult and uloridrx; life.

Most of the reports relate to one of the working themes adopted for

the Programme: the development and use of work experience schemes in

secondary education; equal opportunities for girls and young women!

guidance and youth information; staff development; assessment and cer-

tification; integration of young migrants; education for intwprise;
schools and the disadvantaged; ourricultmi development; and moperation

and partnership in a local/regional context. Each project worked in

one or more of these areas from 1983 to 1987.

The programme was based on a Resolution agreed by the Cbuncil and

Ministers of Education in July 1982, whidi called for action to assist

Member States to develop their policies for young people between 14

and 18 years of age. Its 30 pilot projects were widely spread across

Europe, each of them designated by the national authorities, in con-
sultation, with the Commission, which also met half of the operating

costs. Hundreds of sdhools, vocmtional training institutes and other

institutions in these 30 areas of EUrope took part.

In 1983, the Camaission invited IFAPIAN, a social research institute

with its main base in Cologne, to:

organise contact and the exchange of ideas and staff between pro-

jects through inter-project visits and workshops;

e prepare reports on the work of the projects, analysed according
to the themes, or policy fields, of the Progzarara.

A list of publications can be obtained from the IFAPLAN Information

Office in Brussels (address on the cover of this report) .
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About this report

The value of cooperation between school and parents is a recurring

theme in the literature of research on the effectiveness of education

and the annals of educational policy. Parents are usually enjoined to

be more active in support of the teachers' work on behalf of their

children. More rarely, though more often recently, are they supposed

to have a broader role to play.

Educators' willingness to discuss the theme of school-hare relations

is not, unfortunately, matched by a similar wealth of practical ex-

perience or experimentation in the schools themselves. By and large,

primary schools have led the way. Secondary schools are several

leagues behind.

In the second European Action Programme on Transition, although coop-

eration with parents was not included in the list of priority themes

on which the pilot projects should work, a number of pilot projects

developed new approaches to engaging parents' support as part of their

Work in broader fields such as the development of new courses, the im-

provement of guidance and counselling, the establishment of schemes of

work experience, or the involvement of adults other than teachers in

the teaching/learning process. In the sere period (1985) the European

Parents Association was formed, with the support of the =mission of

the European Calamities, in recognition of the importance of parents

in the educational proCess. It brings together representatives of

nat...z.nal/regional parents' associations in the 12 Member' countries of

the Calamity.

The present paper is, in this context, an interim progress statement.

It sums up, and puts into usable form, the key points which emerge

from the pilot projects, which demonstrate what parents and parents'

associations on the one hand, and schools and local authorities on the

other, should do, according to the experience of the pilot projects,

to make the partnership between them more effective. It is based on
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experience, not theory. It particularly relates to the role of secon-

dary schools, and to the part played by parents while their children

are in secondary sdhool and especially as they near the end of the

period of ccepulsory schooling.

It is hoped that the experience briefly defcribed here, and the impli-

cations for action on the part of parents' associations, schools and

local authorities, will be of value in advmacingpmactice in this

field.

ate : "Parents Associations" is used in this paper to mean the
school-level grouping of parents, or parents body, however it may
be constituted or designated.



I - Roles for parents and parents associations

The role of parents as partners with schools can be divided into a

number of aspects :

their role in support of their own children and of what the

school provides for their children - discussed in this part of the

paper;

their role as a potential resource for different kinds of learn-

ing, especially those which involve adults other than teachers in the

learning/teaching process. This is dealt with in Part III.

their role in the management of the school - on which see,

briefly, below.

A fourth might be included - the parents' role as educators in their

hone. This is not covered in this paper although it reeds to be recog-

nised that the schools are minor partners in the education of child-

ren, and that parents are the major ones. 'Various ways in which this

needs to be reflected in the partnership between the two, school and

parents, are toudhed on but the reader who wants to explore this more

fully, should consult a recent study of practice and theory, across

the countries of the European =nullity, now published in all the

amity languages, on behalf of the European Cermission.*

The sane study should be consulted on parents' roles in school manage-

ment. That, too, is not covered here, except indirectly, for two rea-

sons. First, because the pilot projects, in the Transition Programme,

were generally not in a position to experiment on that aspect or de-

velop new ideas about it. And, secondly, because the legal and admin-

istrative arrangements for parents to participate in school management

at the secondary school level vary so greatly betweal the school sys-

"The child between" by A. Macbeth et al, commission of the
Eurccean Ccenunities, Brussels, July 1981.
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tens of the 12 countries of the Ear-nean OmaniLty that a separate
study would be needed to cover it. However, the inclueon of parents'
roles in school management is Obviously of great potential importance

for creating a climate, and opportunities/ for their active involve-

ment in other kinds of cooperation and support of the school. With
that in mind, and without sumetAing that the Denieh practice is nec-

essarily applicable everywhere, a thumb-nail sketch of the practice in

Denmark is given in Box 1, which dhows how far parents are included in

school management in one Community country.

atgltA411741t
In Denmark, parents are closely involved with the management and
organization of the uFblkealcole (ccepulsory school, usually for
children aged 6-16/17)

The governing board of each school must include five to seven par-
ents elected every fourth year, plus the head-mac r, two tea-
chers, two students, and ale nominee appointed by the city =nal.
Only parents have the right to vote in the board, and they are
responsible for certain key decisions : cx: the choice of text
balks, the duration of school hours, regulations concerning disci-
pliner and the grouping of pupils into streamed or mixed-ability
grouping. They also approve the time-table, and the distribution
of teaching hours between the teachers.

They exercise an important influence on the content of the sub-
jects of the curriculum, and the time to be allocated to them;
the range of optional subjects to be offered in the school; the
procedures by which children choose between the options; and the
procedures to be used by the school for consultation with parents
about children's career choices.

In 1987, guidelines were issued by the Ministry of Education for
the governing board in future also to be responsible for the total
budget of the school except teachers' salaries.

Parents are obliged, by law, to maintain contact with the school
about the progress of their child. If this is not done, the class-
teacher must, if necessary, visit the parents at hams. This con-
tact is reinforced, on the school's side, by the practice of al-
lcwing the same class-teacher to follow a class, year by year
through their progress in the Folkeskole thereby providing stable
adult contact for each child in the setting of the school.

8
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trends in the character of secondary education, particularly in the

final two or three years of secondary school, i.e. what is often re-

ferred to as the "transition years" - if only to alert them to the

need, to find outwore about what their school, or schools, are doing

in this field in these new directions.

Changes in secondary education

Since 1975, the 4x:credo situation and the growth of unepployment

have persuaded many countries to introduoe into secondary education

a stronger element of preparation of young people for the transition

from school to the adult and working world. Sometimes this has meant

the introduction of a new "subject" into the curriculum, or the adap-

tation of existing ones. In Germany, for instance, 'Arbeitslehre'

(Introduction to the world of work) is now very common, in the curri-

culum for pupils between the ages of 14 and 16*. Elsewhere, special

projects sudh as the French 'Projets d' actions educatives' (PAE) , have

have been introduced for the same purpose, into the secondary sdhools.

Or, as in Ireland and the United Kingdom, cross-subject courses may be

offered in addition to the normal subjects, or partly instead of them.

les of new " transition" causes, and course elements Bonc 3

Courses developed to meet the "transition" needs of young people,
i.e. to prepare them with knowledge and understarrling of the adult
and working world in the last two or three years of compulsory
schooling, can be found summarised in brief four-page leaflets in
the European "Innovations" series, as follows :

Work Experience Integrated in the Curriculum, Ireland (Nr. 3)

Social & Vocational Skills Cturse, Strathclyde (Nr. 21)
Guidance Cdurse - The Netherlands (Nr. 26)
Curriculum coordinators-biandiester (Nr. 27)
'Arbeitslehre' . Germany (Nr. 38)

For the full list of Innovations, see Annex 1.

* See Innovations 38, 'Arbeitslehre17 Germany, referred to in Annex 1
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Most of these initiatives have one or more of the following objectives :

promoting understanding of the adult workirxj world;

helping to develop a continuous process of guidance and counsel-

ling leading to "career choice ";

the basic development of a range of broad vocational skills;

the development of personal and social skills, or qualities, such

as self-confidence, initiative, cooperativeness, and caccunication

skills.

These new objectives have resulted in a change in the methods by which

young people learn, in 4-he direction of :

a more active learning, so that students are using their minds, and

their hands too, to carry out tasks, instead of passively receiving

and memorising knowledge;

the exploration, and use, of the "real" world outside the school,

especially for experience of work, or for local studies or research

projects, and for increasing contact between young people and adults

in the coarunity.

Host, though not all, parents welcome these changes of emphasis, and

the consequent broadening of the objectives of secondary education.

Others, perhaps because they are less familiar with these Changes

which have been in the air, and practiced on a limited scale for many

years, find them surprising, or even inappropriate for their children.

Whatever their view, it is absolutely clear that the shift implies the

sdhool taking a larger share in developing qualities, skills and un-

derstanding which are also fostered by the experience and environment

of life in the family and, generally, outside the school. In other

words, the area in which the school is pursuing Objectives which are

also part and parcel of the process' of i/phringing by parents, has



widened. It ray be argued that, in reality, the change is not so dra-

matic, roes mudh as schools were always concerned with developing young

people's social and personal qualities, and, that at their best,

solhools always saw this as a partnership between sdha)1 and home. That

may be so, for some sOhools, in some countries. But, generally speak-

ing, these objectives are now receiving a much higher profile, and are

likely to continue to do so in the future.

A secxm implication is that schooling, and the pupils' experiences at

school are becoming less and less recognisable to parents. Learning is

given emphasis over teaching. Teachers rely more on informality, and

self-imativation, and less on an authoritarian approach and Obedience.

Learning takes place outside the sdhool as well as Inside it; in

groups rather than in whole classes; supervised, rather than directed,

by teachers4

All this means that it is essential that parents be encouraged and

stimulated to grapple with these changes. Opportunities need to be

created for parents to find out what the schools are doing for their

children, and why. These implications are dealt with in Part II.

Choosing a career

It is equally of the greatest importance that parents find out what

kind of procedure the school is using to help their child reach a de-

cision about the choice of what to do, at the end of caculsary

school. For all parents, and for all children, this is a most impor-

tant moment of choice. Schools, in many oountries, are spending ouch

more tine than they used to, in preparing young people Lor it, in all

sorts of ways.
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Perhaps the most common way is the the use of work experience place-

ments, providing a short time in the world of work, to give young peo-

ple first-hand experience of adult relationships at the work place,

and the conditions, conflicts and rewards which adults associate with

work. Another is the creation of simulatea "mini - enterprises ", in the

school which can bring to life the reality cf working together, to

produce a product or a service, and to market it. Them are many

others. Summaries of relevant developments in theTransition Programme

pilot projects can be found in issues in the Innovations series, as

follows :

SNgitar choice and the guidance process Box 4

New developments in this area are summarised in Innovations on :

Nr.

Work:Experience and Guidance, Denmark 5
GUidance, Training and Coordination, 6

Field Experience for Guidance Teachers - Greece 7

The "YouthTsaar 8
Groupigork.GuldimaceNiaterials - France 9

The Sc hool4kork: Agency -Modenzt, Italy 15

The "RAW. - Germany 16

"O' : School-Employment Centres 23

tilt "Why Not ...V' CoUse - Ireland 31
The "Girls' Programme" - castlemiik, Glasgow. 35

For the full list see Annex 1.

Action by parents associations

The development of a sense of partnership between teachers and par-

ents, which is felt to be effective and satisfying on both sides, can

only be achieved if three conditions are fUlfilled :

parents are reasonably well-informed about what the school is do-

ing and sympathetic to it;

opportunities are provided on the school's side for teachers and

parents to have individual contact, in an appropriate way, to discuss

the child's progress.



P ...

Parents' associations can do a lot to help parents become informed,

confident and more txticulate. The material cn recent developments

which has been referred to here is of course only a small part of what

is available, in the different countries and regions of the Ocumunity,

and to which parents' associations have access. It is their responsi-
bility to :

identify background material, on the development of secrindary

education, which would help parents to understand what schwas are

doing on their behalf;

impress on the schools the need to provide parents with well-

written clear and attractive publicity material, about the work of the

school, its philosophy, organization, teaching style, etc.

put pressure .71 the school to ensure that parents can take part

in discussions, of an informal kind, with teachers, which will enable

octromication acceptable to both sides to develop, which will help

individual parents and individual teachers in their contacts over

individual children.

These are not the only tasks which parents' associations could fulfill.

Other are identified in later parts of this paper, on the question of

the use of parents, as members of the local camunity, in support of

the school's need for contacts with, and resources in, the local com-

munity. Nor are they the only contributions which schools can make to

partnership with parents. But they are an essential basic starting

point, for good parent-school cooperation.

14



II - The rois of schools

In most countries, good contacts between schools and patents are

usually built up in the pre-primary and primary stages. But it is

equally caancn that they weaken when the child moves up to secondary

school. contact is then often limited to one or two meetings a year

with one or more of the child's teachers, to discuss a progress report

usually in the form of a grade-mark, sanetimes with a brief carment

such as "could do better". Any other contact is likely to be for an

emergency - a suramans for the parent to owe to school to discuss a
problem, usually disciplinary.

So what should secondary schools do, to make parents into active
partners, and to retain their active interest and involvement even

when their child has moved an from primary school?

The two basic requirements are not to do with parents, but with the

school's response to the needs of young people in its care, and with

teachers' understanding of, and attitude to, the role of parents.

They are that :

first, the school's courses must motivate pupils and must appear

both to them, and lama! ly to their parents too, as relevant to the
real world. The school rust also give Al students the opportunity to

succeed, and be proud of their work. When this happens, the pupils
themselves will start to exert pressure an tIsalr parents to care into

the school.

Second, the school, as an institution, and its staff, must re-
flect an attitude that positively values and welcomes parental invol-

vement. The staff must develop whatever techniques are necessary to

cannunicate with parents, even if they are from different social or

ethnic baclogrcunds. This is not easy, for many teachers brought up and

trained in a totally opposite philosophy.

15



Hag the school and the individual teaches responds to these require-

ments has also to take account of three important further points.

Young people's relationships with their parents are not always

good, especially in adolescenoe. It has to be recognised that, for

sane of them, one of the attractions and strengths of school is that

it is an alternative world to that of their parents. Children in thick

period are developing into adults, away from the authority of parents,

and frown dependence on them, towards companionship with others.

Parents, on their side, often find this a difficult, trying, period,

challenging to their status and authority, and testing their tolerance

and patience to the limit.

An increasing natter of children are brought up in single-parent

families, or with a parent who is either unmarried, divorced, or

separated, or with molts who are not their parents. Schools trying to

cooperate with these parents face many unfamiliar problems, connected

to the carplex relationships of such families. The same applies to

parents associations.

In many parts of the European Carmunity, there are migrant or

immigrant families who have language and cultural difficulties over

and above all that has been said so far, in relation to caamunication

and mutual undenstanding between themselves and the school and family.

Basically, these considerations reinforce the need for teacher and

parent to be able to cammicate, particularly if the school is trying

to support the emergence: of the young person into young-adulthood in
ways which may not be known to, perhaps not even wholly accepted by,
the child's parents. How these problems are resolved - and whether

they can be resolved entirely - is beyond the scope of this paper. But

it is necessary to recognise that these ikinclamental difficulties, and

differences - beween child and parent, parent and teacher, school and

family, school and camtunity - do enter into this field, and have to

be countered' and resolved as far as possible.



Making parents welcome

Schools need to project an image of wishing to create a partnership

with parents. To do this, they should exploit local media, i.e. news-

papers, radio and television, and of course opportunities offered by

the parents' organization. The school needs to ensure that parents,

and the local amity, are given the information they need, to be

able to understand the courses being provided in the school. Inmost

countries, far too little attention is paid to projecting the work of

the school, its image and its achievements to its "partners" be they

individuals, groups, firms, businesses, schools or other bodies in the

area or environment which it can identify as its "coanamity".

"Community schools" are partly a solution. The community school idea

is steadily-gathering support in many places and influences any

schools who are not themselves formally designated as community

schools. Such sdhools, generate, and have the benefit of, informal

contact with adults in the local community, or can do so =oh more

easily than ordinary sdbools. Particularly for thoseithich have other

community services, such as recreation facilities, a library, or a

play-group based in the same building - complex as the sdhool, encour-

aging adults in the community to take an interest in its work is not

difficult, making it that moil easier to get parents, of all kinds,

to come into the sdhool to join in occasions which concern their own

children. Community schools may even be offering courses in the school

these parents are follomingttwaselves, whether as part of adult

education or recreation, during the day, in the evening or at week-

ends.

But many secondary schools are quite the apposite. They occupy large,

forbidding, buildings, whidh seem to say "no parents admitted - except

by appointment". Sane do actually say it. Many are only open during

school hours, which often does not include Saturdays, and this makes

it difficult for working parents, or single parents, to come into

school. It is fUndanental, however, that all sdhools should project a

welcoming and positive message - "parents welcome" - and arrange for

parents to be able to make contact with the school outside normal

school hours, and to ensure that such arrangements are made known to

parents. 17



Practical arrangements inside the school need consideration. Mere a

school still uses whole-class teaching, interupting a class for the

teacher to go out to meet parents is disruptive, and bringing the

parents into the class-roan may well upset the teacher. But secondary

schools increasingly use informal, group and individual learning meth-

ods, with young people working largely art their own, and the teacher

guiding and helping. In such situations, it is quite simple for the

teacher to leave the class, to meet a parent; or parents can be re-

ceived in the class -roan where they can watch, and if necessary talk

to, students without disrupting the class's work.

An interview roan ? Box 5

The school could provide a comfortable interview roan in which
parents can be received. If a separate roan cannot be made avail-
able, it is important that, at least, the way that parents are
received should be as informal as possible. There should not for
instance, be a desk for the teacher so that the parent is put in
a subordinate role.

The ice should be broken, socially, by offering parents some kind
of refreshraent. If parents have to wait, the room in which they
do so should perhaps display pupils' work in progress, so that
they can pick up sarething of the atmosphere of the school.

However the practical facilities are arranged, the quality of the wel-

come which the school projects to parents depends mainly on the atti-

tudes and behaviour of the people in the school with wham parents come

into contact from the time that they enter it. This means not only the

head-teacher and "management", and the teachers themselves, but also

the school's secretary and caretakers.

It should be part of the professional training of teachers that they

realise the need to require the skills of making parents, of all

kinds, welcome in their school; that they need to take the trouble to

find out about the world of the parents of their pupils, which may be

very different from their own; and that they must be sensitive to, and

respect, the parents' customs, and social conventions, where such dif-

ferences are important. Help for teachers to do these things can come

from various sources, particularly social occasions organized by the

school's parents association, for ',informal contact.

18



Getting parents interested

So far we have discussed how to get the environment of the school

right, haw to create the right kind of climate of welcome, and what is

expected of teachers. In this section we turn to the kinds of activi-

ties which schools should aim to provide to encourage parents to sup-

port their children dining their secondary-school life.

First, meeting' can be organized in the school where the young people

can exhibit and dstrate their work. Videos are a valuable medium

for this, as well as an attraction. Where parents have video record-

ers, the videos can be copied so that they can take them home to look

at them. Meetings of this kind can also be useful ways for teachers to
make informal, social, contact with parents.

The power of the video Box 6

A pilot project aimed at improving courses for low-achieving pu-
pils in Smerset (United Kingdom) organized periods of residential
experience; in the countryside, for groups of students, accompanied
by teachers. Parents also accxapanied these groups, to help gener-
ally =I to provide their expertise. Many activities were laid on,
including self-catering, caving, and orienteering. The pupils help-
ed to make a video of these activities, along with the teachers
and parents.

Later on, all the parents were invited to an informal evening,
with refreshments, to see the video. Every one of them came.
Copies of the video were made and lent to the parents.

The video show was regarded as a key factor in persuading parents,
who had not =many attended school meetings, to cape. later they
came to other meetings, aloe the ice had been broken in this way.

The pilot projects in Mannheim, Germany (D 5) and Hvidovre, Denmark
(DK 4)* made videos describing the vocational training system, the
social services, and the importance of education for young people,
and lent then to the families of young migrants in the school
community.

(Videos vary greatly in quality. Technical h-elp perhaps available
through a school project, may be needed to deal with problems.)

* The ocntact addresses of the Transiticn Programme pilot projects are
at Annex 2.
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Second, social occasions can be organized, either by the school or by

the parents association. Their aim should, be to offer smoothing which

is genuinely attractive to parents, whether it be a fair, a sports day

or evening, or a social activity of some other kind. It should be

something which the parents themselves have chosen, or helped to

choose, and to which a good number of them are willing to contribute

and take part in. These occasions are valuable for breaking down the

barriers between teachers and parents, and helping to create a good

climate, and to give the school the right image.

Third, the schbol should produce records of pupils' progress, based

above all on their successes in and out of school, which will encour-

age parents to came and discuss their child's work. This maybe either

in an arranged interview, or informally in the course of the sort of

activities just described.

Parents who stay away

Some parents will never have been in contact with the secondary school.

rtioleasant memories of their own schooling, or the formal manner and

language of teachers may intimidate them. Some immigrant parents will

not be ablc ) speak the host-country language. In some nuslim fami-

lies, vim :a hesitant about contacting the schools. All this means

that there are a number of parents who will still not came to the

school, even if the school has taken all the steps outlined so far.

For them, special contact steps are needed.

Home visits, by someone capable of relating to the parents, are one

approach. The right person may be a teacher who knows the young person

best, or the class - teacher or a "tutor". Not all teachers are capable

of home- visiting successfully, and not all are willing to undertake

it. Some schools Appoint a school-home liaison, or commmity, "tutor"

to do it. This has the advantage that someone who is good at it can be
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appointed, but the disadvantage that they will not know the pupil so
well perhaps. For immigrant families with language difficulties, a

liaison teachz,o who can speak the relevant languages is needed. In
difficult cases, a social worker, in liaison with the class-teacher

or tutor, may be the best person to make the first contact.

is ts Fox?

In a pilot project in Oxfordshire (United Kingdom) a new pupil-
progress report, or record of achievement, was developed as part
of the project's work for low-achieving pupils.

men the first of these reports was given to the pupils( the
school's corm pity tutor visited each parent to discuss it with
them. After this, the parents came to the school for irxlividual
or group meetings.

In the Transition Programme pilot project in Mannheim (D 5) and
Itoeuzberg, Berlin (D 6) teachers visited muslin immigrant fami-
lies, along with a native speaker from the immigrant camunity.

In Berlin, the mothers were encouraged to take recreational cour-
ses similar to those provided for their children, in art and music.
This led to exhibitions of both their work. Afterwards, the parents
accepted their daughters' participation in school activities more
willingly, and took part in further education themselves, includ-
ing learning to read and learning German. Visits were organized
for them to other parts of Germany.

It may sometimes be possible for other parents, who live nearby, per-

hare on the same housing-estate, to be recruited by the school or the

parents association, to make contact with a family which is reluctant

to visit the school. These intermediary parents may be able to persua-

de them to caw to the school together, at least to a social event,

and so establish sane first contact.

Sees schools in the pilot projects set pp informal learning places, in

disadvantaged areas of inner-cities, and one set up an evening 'home-

work centre". These out-centres, or annexes of the school, located

separately in the area, are of substantial help in attracting or con

tacting parents who are unwilling to came to the school itself, for
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whatever reason. They may be particularly useful for persuading nuslin

women to maki3 =tact, and this is important as they may be very dif-

ficult to reach in othz ways.

The 'Lieu a (pinrendre, Box 8

In the Venissieux pilot project (F 1.0) in a large disadvantaged
Musing estate on the outskirts of Lyon, France, an informal,
after-school, neighbourhood centre was set up as a way of reinfor-
cing students' learning in school. Its informal character enabled
it to develop in many other ways as a meeting place between the
school and the local community.

The centre was housed in part of the local community centre, in
the heart of the area. Families of yam people regularly cane to
it for various activities, apart from help with have -work. Parents
were involved as helpers, or resource people, in the centre and
found themselves valued in a new way, in that they were able to
make a contribution to the school, and to other young people in
their community. The informal contact which they had with the tea-
chers was helpful to the latter in providing them with information
and insight into the working of the local ca amity.

See Innovations 11, "The Learning Place-Venissieux, France..

Involving parents in cairse choice

In the middle years of compulsory education, and subsequently, many

countries' school systems introduce alternatives or options, from

which pupils must choose their courses. The choices may be a matter of

choosing a particular subject, or different levels of a subject, or

alternative courses, or parts of a course. Parents need to be informed

about these choices, and their implications, for a nuroiber of reasons

discussed below.

Research shags that the most important influence on young people's de-

cisions of this kind are their parents. However, in a rapidly changing

world, most parents do not have the necessary information to give

sound advice, without some help. Their perception of the world of work
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outside their own field is often totally out-of-date and their know-

ledge of new careers, the new technology areas, for example, or of

possible developments in the future, is probably very sketchy. For

parents, therefore, it has become essential that they try to become

more aware of current conditions, and that they accept that such de-

cisions affecting their child should only be reached after discus-

sion between the young person, the school/guidance staff, and, of

course, themselves.

Clearly, the school's responsibilities begin with ensuring that the

your people understand clearly what the options are, and their impli-

cations for their future careers or education. But in addition, the

school must provide information to the parents at the same time as

they give it to the pupils. This initial information will inevitably

have to be written. But it is essential that it is clear, simple,

and attractive - and preferably illustrated.

Thirdly, parents should be invited to the school for a meeting which

Should include a Short presentation and (where courses are already

runing) a video about it. They &mad also have the opportunity of

informal personal contact with staff, and with parents and young peo-

ple on an existing or previous course. Parents associations can help

organize this.

Finally, parents should be given the opportunity of a personal inter-

visit with or without their child, with appropriate members of the

school staff.
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Publicising a new course Box 10

Where a new course, a new approach, or a new sUbject element, is
being introduced, the school should exploit its value as "news" in
the local community. It:may-bet possible for the school to project
it, through the local wdia, i.e. radio, television or press.

The local parents association Should obviously be informed, and
helped to pass on information about it, through their newsletter
or in other ways.

Schools in cities or towns may find it helpful to use an empty
Shop in a high street for plblicity. Visual material can be Shown
inthewindow, including perhaps a video; and teachers, and per-
haps parents too, can be present, at stated times, to answer
questions.

The Northanptonshire pilot project (UK 30), also took special
steps to inform and involve parents whose children were not very
successful in conventional subject-learning in school.

When schools developed new courses, designed to motivate and help
these pupils, an open meeting was held about the course, for par-
ents and pupils, and individual meetings were offered with tea-
chers.

Once the course was established, parents of pupils from current
or previous courses were used to make direct contact with the
parents of potential future pupils, at their home. Regular meet-
ings were also held in the school, with displays of work, includ-
ing video films, of the pupils' work on the course.

Parents were invited to take part in advisory groups, in each
school, and in the local authority, about the content of the
course and the methods used. About six parents took part in the
school-level groups which met six times a year.

See also Innovations 17 : Involving parents - United Kingdom.

Involving parents in career choice

In same countries, it is a relatively new development for schools to

be playing a larger role in careers guidance. Given the imartance of

parents' influence on their children's career decisions, special

efforts are needed to ensure that they are as aware as possible of

the alternatives which are realistically °pent° their child. Parents

should be invited to careers meetings at the sChool, where they can be
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informed of the procedure used by the school to help students' careers
choice and can also be told apart the local employment and tomirang
position. An approach to integrating such guidance discussion meetings

with informing them abaft their child's curriculum, is described in
WIC 11 from laxtwigehafen, Germany.

parents evenime and the guidance process Box 1

A pilot project in Ludwigshafen, Germany, developed a new approach
to help parents play their part in the guidance process.

In the child's gixtumar (age 12), an information evening was
held on lArbeitslehre, (Introduction to the world of work) which
was in the curriculum for the 7th year; emphasis was placed on its
careers education function.

In the seventh yew, an evening was devoted to the inportant role
of parents in vocational choice, and the need for cooperation bet-
ween theta and the school.

In the eighth year :

a talk was provided on informal sources of guidance (the role
of the local people, the peer group, friends, etc.) and the help
available fran specialist services;

a talk was given on the role of work experience.

In the nirithyor (age 15)

the various vocaticnal training courses provided by vocational
schools were described; and

available jobs, and training places were discussed, together
with how to help young people apply, prepare for an interview, etc.

'Ihi3 may seem a heavy load, for both parents and teachers or gui-
danc. specialists. But it illustrates clearly the areas in which
cocparaticn can, and should, be established with parents by sane
means.
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As the Ludwigshafen exanple illustrates, the school's role in helping

yamg people, with their parents, consider and form career decisions

should begin early on in the life of the pupil in secondary school,

preferably as soon as he or she has settled down in the school.

should be treated as a central and regular parr. of the school's work,

in relation both to pupils and to its local cammity, Some other

examples of haw pilot projects have interpreted this, In their

particular situation, are given in Box 12.

da Box 1

The pilot project in Midovre, an urbun part of Copenhagen (DK 4)
set out to interest parents in its area about the need to improve
equality of opportunity, for girls, in re:-3 to choice of career
and vocational training. the project dev:_.loped a series of drama-
tic. sketches, of typical situations, played by two teachers, u-
sing r Ides and music. This two-hour show was performed in three
schools, four times in each, and about 500 adults attended. After-
wards there was a discussion of the issues illustrated, which was
helped by the presence of guidance counsellors.

Mere was a great deal of lively discussion, and the project plan-
ned to transfer t.'`le drama on to video, so that it can be used more
widely elsewhere.

The Rennes project (F 11) invited parents' representatives to
their teacher-training workshop, together with the guidance coun-
sellors, head-teachers and teachers, for whan it was mainly provi-
ded. Parents were also used as a resource, in activities aimed at
helping young people think about their future employment, in the
Manchester project (UK 27) and the Paw.; project in Wales (UK 29).

The St. Ghislain project in Belgium (B 1) set up joint working-
grove of teachers and parents to consider, and make suggestions
for ccmon action, on problems faced by young people in the area,
in their transition into employment.
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III Parents as resources

This section describes how parents can be invited, encouraged or help-

ed to contribute to the life and work of secondary schools, in their

double role as parents of children in the school and as members of the

local community. It has messages for parents' associations, as the

means of communicating with parents and perhaps helping organize their

support; for parents individually; and for schools who often do not

see parents as partners in the ways described here.

The role of parents as a resource for secondary schools is fairly new.

The idea of schools as enclosed, independent, institutions, who could

manage the process of education without outside help, is giving way to

a much more cooperative, outward looking, conception of the school,

which stands in a reciprocal helping role with its local community, as

a resource to strengthen it and as an institution which needs to draw

on the commity's resources. It needs to be emphasised strongly, if

only to remove misunderstanding, that parents should not be seen just

as a source of money, as they are in some countries particularly.

Secondary schools, perhaps more than primary schools, have tended in

the past to this view. As we shall see below, the resources which

parents can offer stretch much wider than that.

Secondary schools these days offer many young people courses which

make a lot of use of the world outside the school as a place for

learning. The classroom is no longer the only learning place. Young

people are encouraged to extend their experience of the world outside

the school, in various ways.

The exploration of the world outside the school involves visiting

firms, social service s, and people in the local community. It may in-

volve mini-research projects, about the local canmunity, its history

and environment. Young people develop the ability to communicate, to

observe, to listen, and to question. They organize information, and

have to present it.

27



At the same time, the school increasingly draws on "adults other than

teachers", as resources inside the school, invited to contribute their

knowledge, expertise or points of view.

New practical activites, not just workshop-based, bit centred on prac-

tical questions of every-day life, appear increasingly commonly in the

work of the school. Mini-enterprises, or simulations of industrial and

business activities, are also increasingly common. Young people can

plan, produce, and sell a product or a service, as part of them. All

of this calls for expertise which the school may not necessarily pos-

sess, but whidi is almost certainly to be found outside the schr. in

its local amity.

Making contact

All secondary schools should have a clear view of how they project

themselves to their local camaunity, and therefore what are the best

ways of canaunicating with it, and "selling" themselves to it. the

question of how the parents, as resource people in their local can-

munity can be identified, contacted and invited to act as partners

with the school, in one or more of the ways described balm, falls

naturally into that context.

The possible ways in which this kind of contact can be made include ;

the media; the key annual, or special, events that the school

organizes, which are likely to be of interest in the local =amity
should be publicised to the local press, radio or television;

meeting places; libraries, clubs, job centres, and informal

notice boards can be useful;

adult education network; the skills, interests and activities of

adults in the local coutunity can be tapped through contacts with

those organizing adult education in the area;
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meetings; meetings of the parents' association, of year-groups of

parents, etc.

young people; messages can be Channelled direct into the home

through the young people themselves;

school publicity; the school may well include in its own descrip-

tive brochure invitations to parents to offer their services, or to

contact the parents' association with offers.

Parents as a contact network with the cxxtside world

Visits to, or placements for a short period in, a working situation is

an increasingly common part of secondary education. The p.m-pose is to
give young people a chance to see, and to sane extent take part in, an

example of the world of work, as part of their intrcluction to it.

Almost everywhere, schools find difficulty in locating enough firms or

other bodies, for their pupils to visit or attend. Various organiza-

tions can help then on this, where local or national initiative has

responded to the problem*.

Parents are an obvious way of finding these opportunities locally.

They can provide contacts, entries to firms, advice and practical help

for students when they are actually out on a placement. Many parents

run small businesses. In large firms, they can help by encouraging

management, trade unions and fellow workers to make work experience a

success for young people. They can even act as unofficial feedback to
the school about how to make work experience more successful. To do

so, they will need to be well briefed as to what young people are ex-

pected to learn from work experience - which may be quite different

fran what they, the parents, expect.

* For more about the use of work experience in secondary schools,
and administrative help for schools to find placements, see two separ-
ate reports in this series; "The If/mid of work as a learning resource",
IFAPLAN, Brussels, December 1986; and "School-industry links",
IFAPLAN, Brussels, July 1987.
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Parents' associations should regard it as one of their major tasks

that they find out what schools are doing in this area, identify what

gaps their members might be asked to fill, ald organize the necessary

support, on a continuing basis, through their own network of contacts,

advice, etc.

Practical, professional and technical knowledge

Invocational training schools, the staff are qualified as instructors

in the particular vocational fields in which they offer courses. But,

in compulsory education schools, providing general education, there

are, increasingly, a range of practical activities which are designed

to give young people some elementary basic knowledge in different

practical fields, of a semi-vocational or pre-vocational nature. They

maybe involved in car or bicycle repairs, gardening, basic building

operations, and so on.

More recently, schools are starting to introduce "enterprise educa-

tion", i.e. business-based studies or projects, involving designing,

producing and marketing. Again, teachers need the skills and expertise

of adults in the caamunity, on an occasional basis. "Adults other than

teachers" are a key resource here - and those who do not have a con-

trihution to make to the development and production of the work may

well find then elves an important role as part of the "market".

These activities are not confined to the practical, and the business

sectors. Schools frequently offer opportunities to young people to

work in a pre-school, or a primary school, or a special school. One

common activity is the organization of a creche or toddlers group in

the school itself, where parents can act as instructors, and super-

visors - as well as providing the your children perhaps.

A pilot project in Shannon (Ireland) developed a local area Talent

Bank, or resource list of volunteers in the local ccmununity who were
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available to help local schools in various ways :

helping cammmity-based learning (pupils learning outside the

school, in the carmunity);

advising on mini-enterprises;

contributing to pre- employment courses;

helping pupils carry out field studies of local industry, agri-

culture;

helping pupils prepare for interviews;

contributing to week-end courses on entrepreneurship and small

businesses;

publishing a school-leavers' guide with emphasis on up-to-date

information an career opportunities;

organising seminars on future employment possibilities.

Adults as helpers

The school increasingly draws an ac nits in less "professional" roles.

It needs their skills and knowledge, which may come simply from their

being caring or concerned adults, capable of responsible supervision

of young people in various contexts. For instance, schools now often

organize periods of residential experience, where young people and

adults live together in a centre, e.g. a field study centre, away from

the school, and perhaps in the country. Students undertake a wide

range of activities, discovering the local environment, orienteering,

climbing, etc. Parents can provide skills and expertise, which not

all the teachers will possess, as well as acting as supervisors.
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As in every activity that involves parents in such roles, it is essen-

tial that they are well-briefed on the objectives of the school in

providing this kind of experience. Often a major objective is to de-

velcp yam people's self-confidence, so that they can plan, and carry

out, their awn activities without adult Interference. Parents may have

to be particularly careful of this. Simi l arly, where their own child

is involved, they rust be sure that the relationship between the two

will not impair the pupil's experience.

Supervision by adults other than teachers can also help in schools'

practical projects. Schools may contribute to "caxununity services",

e.g. helping establish or run saw environmental service of a limited

kind, or helping clear a local park, or improve it. Rill-time super-

vision by teachers may be difficult, and adults, especially parents,

can be asked to help.

Parents can be used as "guinea pigs". Where young people need practice

in talking, answering questions, giving information, and so on. Par-

ents can be used as listeners, or "clients". They are useful people,

also, as the audience, for performances, either in the local community

or as invited visitors into the school.

Parents as guinea pigs Box 3.3

The pilot project in Castlemilk, Stathclyde (UK 28) involved
secondary school parents as guinea pigs in a number of ways.

Schools were providing courses of "social and vocational prepara-
tion", part of which was a course on First Aid and another on
have- making.

Students who had finished the First Aid course, invited their par-
ents in for tea at the end of the school day, and gave them a dem-
onstration of First Aid. Other were invited into the flat, which
is built into the sthool for learning purposes, and entertained
them as part of their here - making course.

Parents who would normally stay away from the school, came to
these occasions, and enjoyed them.

32



Local knowledge

Local studies, exploring the history, culture, geography and economy

of the local area, are a regular part of secondary education in many

countries. "Ask your parents ..." is a natural way for teachers to

prompt their students to find out about these things, like gathering

their family's experience directly. Grand-parents, may be just as in-

teresting, and informative, as well as more willing to talk. Pilot

projects as far apart as Scotland (1K 28), Quercy (France, part of the

F 11 project) and Sassari in Sardinia (I 19b), all involved their pu-

pils in interviewin4 parents or grand-parents in this way. The Treviso

project (I 21a) gathered local material and published it in several

volumes.

Local knowl e Box 14

In the pilot project in Galway, Ireland (IRL 17) a series of new
courses for students between 14 and 18 were developed, and part
of the teaching material suggested that young people should invol-
ve their families in their learning.

As part of the technology course, an electricity module calls for
parents to supervise and certify the use by their children of
various hams appliances. Parents were also called on to explain
the electrical wiring system in the house, with the help of same
material providelbythe school.

Careers advice, and careers information

No scheme for providing young people with work experience will give

then more than a limited glimpse of what jobs are like, in their area.

Apart from the time constraints, work itself has become, in many ca-

ses, inaccessible or difficult to experience in such a brief contact.

Schools have various ways of trying to remedy this, and to deal with

the problem of giving young people the feel of a career. The possibi-

lity of using parents, coming into the school to talk, for this pur-

pose is generally overlooked.
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Parents' associations, acting together between schools perhaps, should

be able to organize a network of parents who are prepared to receive

young people at home, or at the week-end, to talk to them individually

about their jobs or professions. Such parents can also contribute to

guidance evenings, or the school guidance procedure, or even be asked

to give a careers information talk.

Placements with Box 15

The pilot project in Treviso, Italy (I 21a) used parents as a
source of placements for young people to experience work.

The students were in post-compulsory (ages 16-18) agricultural
courses, and spent one week in three in practical experience on
farms, 13 weeks altogether on their one-year course.

These placements were provided on the farms of parents of pres-
ent and past students at the school. The teachers visited these
farms regularly, with advice to the owners on the }cirri of ex-
perience which they mad like the students to be provided with,
and also provided technical advice to the farmers on their farm-
ing.

Naturally, the students were never placed on their own parents'
farm.
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Problem Box 16

Using adults other than teachers as resources, and parents parti-
cularly, can pose problems which are best known about in advance.

Many parents are not experienced in handling young people other
than their own children, and have little idea about how to set a-
bout giving them information or advice. The school should be will-
ing, perhaps in conjunction with the parents' association, to pro-
vide same "trainin;" to help parents do their job, as a resource
person, more effectively, and to enable them to learn from their
experience. Such "training" will need to deal with the style of
authority relationships which the school favours, and the learn-
ing methods which it uses. In same countries, trade unions provide
similar induction courses before their members are invited into
schools.

Teachers, also, are often unused to working alongside "ncrrprofes-
sionals" and may be reluctant to recognise that they have a cm-17
tribution to make. Some element of "training" on their side may be
needed too.

Legal regulations may also need to be examined, or changed, to
permit the involvement of parents.

Insurance, both of young people, and of helping adults/parents
must be taxer' out where it is not already provided.

3.



Conclusions*

This section summarises the points on which action can be initiated by

parents or parents associations and by schools, as set out in the pre-

ceding sections; and draws the implications for supporting action by

local authorities responsible for education.

Parents' associations

The implications of developing a partnership between school and par-

ents mean that parents associaitons need to consider all or most of

the following :

informing all parents about the role and activities of the asso-

ciation in support of the school, and sponsoring social/informal

occasions to he.lp in this;

involving as many parents as possible in the activities of the

association, so as to identify and reflect the interests, concerns,

and needs of different groups and individuals in the schools community;

assisting the school prepare and publish material about the school,

its can:unity, guidance processes, labour market, etc. including the

pproduction of videos to be lent to parents, It necessary J.1 several

languages;

assisting the school in identifying csscrtunity-providers, resour-

ce groups and persons in the local community;

the attribution of responsibilites implied in this section will
vary awarding to the national system and practice.
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establishing friendly working relations with the local education

authorities, employment services, and local media;

assisting the school/parents by finding and making available

material about secondary education, or careers, likely to be helpful

to parents in their role as partners with the school.

Schools

The principal points outlined in Chapter II where that schools should:

ensure that, as part of their school-based self-review processes,

their courses are relevar2z and motivating to pupils of all kinds in

the school, and give all students an opportunity to succeed and be

proud of their work;

reflect an attitude that positively values and welcomes parental

involvement;

check that published material on the objectives and education pro-

vided by the school is well-described, in an accessible language and

style, An publications available to parents;

check that the physical arrangements, at the entrance to the

school, project a welcoming, and not a hostile, image to parents

darning to school; and that the entrances are clearly marked;

ensure that reception arrangements for visitors are friendly,

informal and understood by all those concerned;

ensure that teachers are informed about how to receive parents, in

their class or elsewhere, at tines which are convenient to parents.
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TO encourage parents to support their children during their secondary

school period, schools Should :

arrange meetings where the young people cap exhibit and demonstrate

their work;

consider producing videos, or enabling pupils to produce them, so

that parents can take them home, or they can be used for demonstration

in the school, at parents' meetings;

encourage the organization of social occasions, by the parents'

association or teachers, to create a cooperative climate, between

teachers and parents, in the school;

ensure that informative records are produced of pupils' progress

based on their achievements both in and out of school, as a basis for

discussion with parents about their child's work.

TO help parents who are reluctant to visit the school, schools should

consider

home-visits, by appropriate teachers or other staff;

special informal occasions, coupled with whatever help or encour-

agemnt may be thotxjh appropriate to overcome the reluctance of some

parents to visit the sChool;

(1) consider the establishment of an informal, off-premises, centre

for contact with the local community.

For helping parents in the process of assisting their child's choice

of career or future courses, the school should ;

ensure that the material available for parents is clear,

casprehensive and singly expressed;
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provide opportunities for parents to learn about the choices open

to their child, in other ways than through printed matni-ial, if at all

possible;

arrange meetings for parents to have informal personal contact

with staff, and with parents and young people from an existing or

previous course, if possible;

arrange opportunities for individual personal interviews, with or

without their child, for each parent with a member of school staff;

consider. using local newspapers, radio and television, to adver-

tise new ccurses, in a way which will bring the:at° the attention of

parents, and also employers and others.

Schools should also consider whether they are doing enough to encour-

age girls to choose courses and careers outside the traditionally

female-daninated sectors.

Parents as resources

Schools should consider developing the involvement of "adults other

than teachers" in the learning/teaching process; for this purpose they

should

identify and contact possible resources/resource people, using

publicity in the local media, libraries, the adult education network,

parents associations meetings, and school publicity;

develop a school resource network or "talent bank ", of such re-

sources, make it available to teachers and update it as necary;

involve parents in the organisatian/execution of work experience

scherces, and enterprise education, especially those with industrial,

business or professional skills;
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involve other parents as helpers, and in caring/supervising roles,

e.g. for residential experience, community service, sports activi-

ties, etc.

involve parents as guinea pigs, audiences, "markets" for young

people's end-of-icourse events, etc.

draw on parents' local knowledge and culture as resources for

learning/teaching;

involve parents as resammes in the careers information and

guidance process.

Local education authorities

The implications for action at the local authority level, which flow

from these proposals, are as follows.

Local authorities should consider action under the following head-

ings :

legal; legal restrictions on access by parents to schools, and

their participation in the work of the schools, may need to be review-

ed and removed;

insurance cover for parents' involvement in school activities may

have to be provided;

finance; resources Should be made available on a small scale, to

help schools create video films for parents' meetings, publish appro-

priate information material to parents about the school and About

careersicourse choices, etc.

resources maybe needed to enable schools to create a parents'

"interview roam ", from existing accomodation, e.g. to furnish it;
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training; training should be organized for teachers to help them

develop skills and attitudes needed to welcome and promote the coop-

eration of parents as partners in the education process, in secondary

school and especially in the transition years;

administrators and inspectors, employed by the authority, should

similarly be encouraged with training to adopt a positive attitude to

parental involvement;

special attention should be given to the training needs of head-

teachers at schools where they play a particularly influential part;

non-teaching staff, i.e. school secretaries, caretakers, etc.

should also be included in training, in view of the importance of

their roles in contacts with parents and in encouraging their coop-

eration with the school.

In regard to parents and parents' associations, the authorities or

schools should also consider :

training; the need for special in-service courses for parent rep-

resentatives on decisiam.making bodies, perhaps in conjunction with

the parents' association;

participation; the need to try to ensure the participation of rep-

resentatives from all social classes and cultures on all parent bodies

concerned with schools;

finance; support for the parents' associations, to enable than to

play an active part in spreading information, encouraging participa-

tion, and changing attitudes.
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Innovations

Innovations, a series of four-page profiles of new developments on curri-

culum, guidance, aspects of cooperation, provision for the disadvantaged,

teacher training, and the improvement of opportunities for girls. Each pro-

file summarises a significant development, innovation or project relevant

to the needs of young people in their transition years (ages 14-18) and is

available in all the nine official languages of the European Community.

The series is continuing. The list here shows the titles to be available at

the end of 1987.

Innovations are included in this paper, for their suitability as illustra-

tions of new developments in education for young pecple in secondary edu-

cation, in European COmmunity countries; and because they may provide use-

ful starting points for discussion for meetings of parents and parents'

associations, with schools, and teachers.

Nr. 1/1987 "ENTERPRISE 1EVELMMUTI0
A one-year course in 4 sections designed for 15-18 year olds in secondary
school to develop creativity, resourcefUlness, and entrepreneurial skills.
Prepared in Galway, Ireland, by PIPE - the Pilot Project for the Integrated
Provision of Education, in 1986.

Nr. 2/1987 SCHOOL-COMMUNITY LIMING - GREECE
As part of the development of the "Integrated Lykeio" (unified upper-sec-
ondary school, for pupils aged 16-18) a variety of extra-curricular school-
commanity linking activities have been developed in several schools in
Greecef.since 1985. The activities build on the resources of the school and
social and economic needs/opportunities in the local community, and contri-
bute to the curriculum, guidance and oammunity education.

Nr. 3/1987 liCRE: EXPERIENCE INTEGRATED IN THE CURRICUIDM - IRELAND
Schools in .a Transition Programme pilot project in Shannon, Ireland, have
developed a group of alternative 16-18 programmes to lead to new upper-
secondary Senior National Certificates. Work:experience of various kinds
is an integral part of them. Assignments, work- books, and visit-sheets are
used to link various kinds of experience of work to the subjects which the
students are studying.
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Nr. 4/1987 SCIEOL CCOPERATIVES - ITALY
Cooperatives set up in schools by young people are being increasingly used
in Italian 'Scuola media' (middle schools, i. e. pupils aged 11-14). They
are seen as a contribution to vocational guidance (especially in non-indus-
trialised areas) by strengthening the schools' links with the local commu-
nity; to developing students' ability to work in groups; and as a form of
practical "education for enterprise".

Nr. 5/1987 waRK EXPERIENCE AND GUIDANCE - DENWK
The Aalborg (Denmark) City Education Authorities adopted, in 1985, a phased
scheme for the use of work experience placements, for all pupils in the 8th,
9th and 10th years of Folkeskole (ages 14-16) . The scheme is seen as an im-
portant part of the guidance function of the schools, and supporting a
gradual transition from school into further training, education or work.

Nr, 6/19897 GUIDANCE TRAM-MG AND COORDINATION
In order to meet better the. special needs of young people arising from
youth uneuployment and the consequent diversification of training schemes,
guidance is now being offered in several 'Linder, (States) , not only in the
traditional way by vocational counsellors from the Manpower Services, but
also by cooperation between then and school-teachers. The training provided
for them, and the process of cooperation between the two services, are des-
cribed here.

Nr. 7/1987 FIELD EXPERIENCE FOR GUIDANCE MaiERS - Greece
" Fifth - month training" is an approach, used in Greece, to putting special-

ist guidance teachers from secondary schools in touch with industry and the
carmunity in their region. It forms the last part of a national 5 -month
training course provided for 450 selected guidance teachers in all areas of
the country since 1983. It was developed as a Pilot Project in the European
Transition Action Progream.

Nr. 8/1987 THE "YCVlH TEAM'
The Youth Tema in Hvidcvre (Copenhagen, Denmark) is a way of coordinating
and developing services and education/training provision for young people
aged 16+ in an inner suburb of the city. The Youth Team is drawn from the
various services whose job it is to help yang people. It is strongly
client-centred, and enables young people to access the whole range of pro-

duct services designed for them, through contact with a single person.

Nr. 9/1987 GRC(JP-WORK GUIDANCE MATIMIAIS - FRANCE

These materials are for guidance work in groups. They are designed to help
teachers cope with young people's educational, social and vocational prob-
lems. They can be used flexibly, to meet needs as they arise, and they are
for use jointly by guidance counst.Lilors and teachers. There are four parts;
an introductory unit and 3 covering self-awareness, knowledge of the world
of work, and planning one's future.
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Nr. 10/1987 ENTERPRISE EDUCATION IN A SPECIAL SCHOOL
A Northern Ireland secondary school for pupils with learning difficulties
introduced an "enterprise education" project, to promote initiative, inde-
pendence and self - confidence in the girls in its final year, aged 15-16.
The project was part of an 8-point curriculum development plan, adopted and
implem ented by the schcol, with limited outside support, in 1984/5.

Nr. 11/1987 THE "LEARNING PLACE" - VENLSSIEUX, FRANCE
The 'Lieu a(p)prentre, ("Learning-place", "Place for you to take over") is
an informal., after-school, neighbourhood centre set Iv in 1984 in a disad-
vantaged area in Vdnissieux, a post-war suburb of Lyon. The centre's origi-
nal aim was to reinforce students' learning in school. Its informal charac-
ter has enabled it to develop in many other ways as a meeting place between
the school and the local community.

Nr. 12/1987 YaIIH AND CIIIIEUTE CRIME - BERLIN
The it7Ugend- und Kulturzentrum' (Youth and Culture Centre) enables whole
classes from schools in the inner-city Kreuzberg neighbourhood of Berlin to
spend a week an various kinds of art activities. Similar in sane ways to
"residential experience" (but not residential) the Centre uses painting,
music, theatre, etc to stimulate young people's self-confidence, to give
them a taste of success and to cope better with sane of the socio - economic
disadvantage from which they suffer.

Nr. 1I/1987 THE "MISSIONS ICCAIES": Local, TASK FORCES
The 'Missions locales' (local task-forces) are a network of local bodies
set up all over France since 1982 to coordinate, stimulate and develop
education, training and other pravision for yam people, iaspecially
those 'en difficulty' between the age of 16 and 25.

Nr. X4/1987 THE SCHOOL CONTACT COMMITTEE - AAII2ORG, DENMARK
The need for an effective linking structure between school and the world of
work was met by the city of Aalborg (Denmark) in 1977 by the creation of a
"School Contact Committee for Educational and Vocational Guidance". It is
an informal body, for cooperation and action cn any aspect of school-trade/
industry contact, working through the existing agencies, especially
guidance-counsellors.

Nr. 15/1987 SCHOOL-WaIK AMC/ - MODENA, ITALY
The Modena "Agenzia Scuola -Mondo del lavoro" (School-World of Work Agency)
is a of several school-industry linking agencies set up in pilot projects
in the second European Transition action Programme. The Agenzia offers ser-
vices and help to teachers in lower-secondaty and upper-secondary schools,
especially teartical/caninercial ones. It has created a youth cooperative as
part of its support for entrepreneurial education.
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Nr. 16/1987 THE "RAW' - GERMANY

Identifying and providing for the special guidance needs of young immi-
grants, has been the nein function of the local Guidance Agencies for
Migrants (Regionale Arbeitsstcllen zur FOrderung auslandischer Finder and
JUgendlicher (RAA)) which have been working in cities in Northrhine-West-
phalia (Germany) site 1980. The agencies have also developed forms of
community education for the same objective.

Nr. 17/1987 INVOLVING PARENTS - UNITED KINGDOM
One of the aims of the Transition Programme pilot project secondary schools
in Northamptonshire (UK) was to associate parents more actively in the edu-
cation of their children, especially the parents of lower-achieving pupils.
The schools -developed ways to create a new climate; to provide new kinds of
parent evenings; to bring parents into advisory grown and to involve them
actively in curriculum activities.

Nr. 18/1987 CIASS-ROCMS FOR ACTIVE LEARNING - MANCHESTER
In Manchester, the Transition Programme pilot project, on developing al-
ternative curricula and active learning methods, also developed a model of
the physical organization of the class -moan which would be suited to the
changed type of pupil activity and the change in the role of the teachers
and pupil-teacher relationships. Such roans ware called "multi- skills
bases" and are described here.

Nr. 19/1987 THE CUIREACH PROGRAMMES - LUBLIN
In the Outreach Centre, run by the Dublin Inner City Project, a new ap-
proach has been developed to meet the needs of disadvantaged young people.
Cam: unity- cased, seca'd-chance progrannes, are provided with social and
vocational preparation, to help them acquire ind4aendence and motivation.

Nr. 20/1987 ounr.Aai Ya.YIH CENTRES - ILIXEMBURG
Those in charge of training programmes for drop -outs from secondary school
face the task of finding and contacting their clients, and developing their
confidence and trytivaticn sufficiently to want to take part in training.
The approach adopted in the Luxemburg Transition Programa pilot project was
to establish neighbourhood based outreach centres, staffed by specially-
trained young social workers, acting on behalf of, and with the support of,
the training, guidance, etc. services.

Nr. 21/1987 SOCIn & VOCATIONAL SKIMS CaIRSE - STRATHCLYDE
A two-year course has been developed in corprehensive schools in Scotland
as part of a Transition curriculum for students age 14-16, to develop their
social and vocational skills. The course is cross-curricular, based on three
theses (homer ccomunity and work) and uses experience-based learning. Inten-
ded learning outccues are defined, and assessed as part of the new Scottish
Standard Grade Examination at age 16.
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Nr. 22/1987 WORK EXPERIENCE FOR TEACHERS - ZEELAND
The Zeeland Work Experience for Teachers Scheme provides short work exper-
ience opportunities for teachers from vocational schools (pupils aged
12-19) and guidance teachers in general education schools. The scheme is
now being spread to all parts of the Netherlands.

Nr. 23/1987 "COA" : SCHOOL-MPLOOMT CENTRES
A 'Contactcentrtnu Onderwijs Arbeid' (ODA) or School -Employment Liaison
Centre, has been set up since 1982 in each of the 12 Dutch provinces. They
are an important part of the government's efforts to bridge the gap between
school and the world of work. Their main fields of activity are : informa-
tion; the coordination of guidance; and the improvement of work experience
schemes.

Nr. 24/1987 SCHOOL, CCUMUNITY & ENVIRONMENT, UNITED KINGD24
Secondary schools serving scattered village communities are a major poten-
tial resource for them. The Ntorthamptormhire pilot project developed ways
to enable students to learn by working in the community alongside adults,
and at the same time strenthen the schools' contribution to their local
communities and their environment.

Nr. 25/1987 SalCOL AND 'TERRITORIO' - RDOGIO CALABRIA
The esavelopment of schools' links with their 'territorio' (local area) has
been the main strategy used in the European Community's Transition Programme
pilot project in the south Italian province of Reggio Calabria. 'Territorio'
studies contribute to many subjects, as well as enriching personal and so-
cial education and guidance; stimulating enterprise education; and emphasi-
sing the role of the schools in their local community.

Nr. 26/1987 GUIDANa COURSE - THE NETIMIANDS
The Transition Programme pilot project in Rotterdam (Netherlands) developed
a 12-week ;Introduction to the world of work" course to give sbxlents in
secondary education (between the ages 14 & 18) a broad understanding of the
world of work and help them make career choices. The course includes a one-
week work experience placement and calls for the pupils' subject teachers
to contribute to its preparation and follow-up stages.

Nr. 27/1987 cumicumn COOREGNATURS -MANCHESTER
Between 1983 and 1987, the Manchester Education Authority (lnitedKingdon),
as part of a pilot project in the second European Transition Programme,
provided an Additional member of staff in seven secondary schools to coor-
dinate curriculum development and other in- school activities for new ap-
proaches to teaching and learning for pupils between the ages of 14 and 16.
The coordinators' role was a key factor in the success of the project.
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Nr. 28/1987 "MUTING TEAMS" - MANCHMTER
The Alternative Curriculum Strategies (ACS) Transition Programme pilot pro-
ject in Manchester used "writing team" weekends as a device to crystallise
the experierre of their project schools on selected themes. The meetings
produced teaching materials for use in staff development activities. The
procedure solved a problem felt 5y many projects, namely how to identify
the key factors for success In an innovation, and express and record them
in a form In which they can be transmitted to a wider audience.

Nr. 29/1987 MINING FOR LOCAL NEEDS - BELGIUM
Established to develop new sandwich-type coursk. s for low-qualified yotmg
unemployed school-leavers, a pilot project In the 2 Provinces of Limburg
and West Flanders has pioneered new methods of course- marketing and coop-
eration between vocational training and firms ; and trained/re-trained
nearly 600 students in four years, on tailor-made courses.

Nr. 30/1987 SaiOOL-UNKENG, 13ADEN-WORTIEMBERG
Since 1982, all Baden-ifirttemberg 'Hauptschulen' (secondary schools provi-
ding the shortest type of lower-seconde y education, for 10-15 year olds)
have been linked with their local poet-15 vocational schools, through a
system of Contact Teachers working together in Contact Groups ('lContakt-
kreise'). The system, has also led to greater curriculum continuity, and
cooperation in guidance, between the two types of schools, and been of help
for curriculum development and teacher training.

Nr. 31/1587 TELE "WHY NCR ...?" COMM - IRELAND
"My not broaden your horizons?" - a teacher's rest urce pack has been
developed in a European Cazurtity Transition Programs pilot project in
Shannon, Ireland, to introduce girls in secondary schools (aged 11 to 16)
to a wider range of occupations and to encourage them to look beyond
familiar stereotypes, in choosing education, training and careers.

Nr. 32/1987 TURKISH GIRLS CZNIRE - BLIN.

(in preparation)

Nr. 33/1987 WIDENING GIRL'S OCCUPATIONAL (DICE - FRANCE,

(in preparation)
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Nr. 34/1987 EQUAL OPPORIUNITIES PROGEAME - MANCHESTER
In 1980, Manchester began to set up a city-wide network and programme to
promote and support gender equality activities in schoolb, colleges and the
city's education administration. The aim is to increase and maintain commit-
nent at all levels. Schools in the European Transition Programme pilot pro-
ject in Manchester have played an active part in it.

Nr. 35/1987 THE "GIRLS' PROGRAMME" - CASTIEMILK, GLASGCM

The "Girls Programme" developed in the Castlemilk (Glasgow, United Kingdom)
European Transition Programme pilot project in a 4 x 1-hour course designed
to raise the awareness of 14/15 year-old girls to sex-stereotyping and its
effects on woven's choice of jobs and training.

Nr. 36/1987 MEW EXPIARATION CENTRE - DUBLIN, IRELAND
The Dublin Work Exploration Centre was developed to support curriculum ini-
tiatives in a group of inner-city schools aimed at developing young people's
social and vocational skills, through practical learning. The Centre also
reached young people in youth clubs, community groups and cut-of-school edu-
cation programmes. Various facilities and organized programmes are avail-
able, by day and in the evening.

Nr. 37/1987 SCHOOLS, FIRMS & TRADE UNIONS
Schools are increasingly urged to develop links with business/industry.
Such collaboration needs to be:two-way. Examples are given of haw trade
unions and firms can develop programmes of activities to bridge the gap
with the school system from their side.

Nr. 38/1987 'AMMEITSLEHRE' - GERMANY
Started in the 1960s, 'Arbeitslehre' (Teaching about the world of work) is
now included in the curriculum of the majority of pupils in Germany and
usually includes same form of work experience. There is pressure to make it
obligatory for all. A network of local school-industaygrroups help teacher s
provide it.

Nr. 39/1987 SCHOOLS, INDUSTRY & CURRICULUM - UNITED KINGDOM
For many schools closing the gap between school and the worm., of work means
giving an industrial dimension to the curriculum. Various methods of doing
this can be seen. The cross-curriculum approach, in which teachers in sev-
eral subjects collaborate for this purpose, is described here.
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List of contacts for Transition pilot projects referred to in the text

B 1 S. Andre, Transvia, Cite des Petites Preelles 129,
B - 7330 Saint Ghislain. Tel' 32 - 65 - 78 61 85

DK 4 P. Lindholm, Skole- cg Fritidsfarvaltniimen, Hvidovrevej 59a,
DK - 2650 HVidovre. Tel' 45 - 1 - 78 12 11 ext. 1207 or 1208

D 5 Fr. H. Reirdel, EC-Nicelealversuch, Beratungsstelle, H 2 2,
D - 6800 Manheim 1. Tel' 49 - 621 - 147 r'

D 6 Fr. C. Hartmann, aingend- kulturzentrum, Schlesisdhe Str. 27,
D - 1000 Berlin 36. Tel' 49 - 30 - 612 40 95

F 10 F. Cibue - P. Villeneuve, Cellule Vie Scolaire, Rectorat de
l'Aamianiede Lyon, 92 rue de Marseille, F - 69354 ',Ilan 7.
Tel' 33 - 78 69 81 12, ext. 3371

F 11 MMe. C. Marlier, DLC 6, Ministers de l'Education nationale,
107 rue de Grenelle, F - 75007 Paris. Tel' 33 - 1 - 45 50 03 45

IRL 17 MS. M. 0,Riordan, Curriculum Development Centre, V.E.C., Island
House, Cathedral Square, IRL - Galway. Ter 353 - 91 - 622 66

I 19b G. Axru, c/o Provveditorato agli studi di Sassari,
Corso G. Angioi &, I - 07100 Sassari. Tel' 39 - 79 23 48 70

121a A. Maccari, q/o Progetto Pilota CEE, Via del Paradiso 2,
I - 31015 COnegliano (TV). Tel' 39 - 438 - 359 44

UK 27 Ms. K. August, ACS Project Office, Mandhester Polytechnic,
Brook House, Hathersage Road, GB - Manchester M13 05A.
Tel' 44 - 61 - 224 96 00

UK 28 Ms. E. Lennie, Glenwood Secondary School, 147 Castlemilk Drive,
GB - Glasgow G45 9UG, Scotland. Tel' 44 - 41 - 634 93 67

UK 29 A. Bell, PREP, Radnor College of Further Education,
Ilandrindod Wells, GB - POwys LD1 5ES. Tel' 44 - 597 - 44 07

UK 30 L. Lewis, Project Office, Cliftonville Middle School, Cliftonr
vine Road, GB - NOrthamptcnNN1 5BW. Tel' 44 - 604 - 288 53
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INVOLVING PARENTS

UNITED KINGDOM

EUROPEAN COMMUNITY

ACTION PROGRAMME

TRANSITION OF
YOUNG PEOPLE

FROM EDUCATION
TO ADULT AND WORKING LIFE

PROGRAMME INFORMATION "'CE
IFAPLAN BRUXELLES

SQUARE AMBIORIX 32 B 1040 BRUXELLES
TEL. 02 2307106

One of the aims of the Transition Programme pilot project secondary schools in

Northamptonshire (UK) was to associate parents more actively in the education of

their children, especially the parents of lower-achieving pupils. The schools

developed ways to create a new climate; to provide nf kinds of parent evenings;

to bring parents into advisory groups; and to involve them actively in curricu-

lum activities.

Context

The Northamptonshire pilot project in the second

European Community Programme on the Transition

of young people from education to adult ano

working life, compr:Ised a group of rural and

urban comprehensive secondary schools (pupils

aged 11-18). The rural schools often received

pupils from villages several miles away. Many

Children were from one-parent families. Same

worked a lot in their parents' shops.

The project concentrated on developing alterna-

tive curricula suitable for students who were

unlikely to achieve substantial success on

existing courses and examinations. In support

of this Objective, it aimed to develop a part-

nership between home and school by:

persuading parents that they had a contribu-

tion to make in the education of their child-

ren;

Maher at Queen Elizabeth Schoo 77thamptonshire

encouragirgparents to show their support

for their children by attending school func-

tions;

giving parents opportunities to make a real

contribution to the school curriculum and the

education of their children; and

encouragingrparemts to support the school

actively by participating in classroom activi-

ties.

50



10040°

Creating th- climate

The schools set out to offer parents open ac-

cess both to the school and to the education of

their children.

schools produced easily readable material to

explain to parents why they were being asked to

visit the school. Many of the parents had found

school an alien place when they were young, and

sane had only been invited to school when there

were problems with their children;

parents were invited to visit the school as

part of a group;

all parents were given the opportunity of

being involved in joint school-community advi-

sory groups (see below) ;

schools set out to :Identify parental skills,

and find ways to use them in the classroom.

they created attractive, informal reception

areas where parents could wait, in the school,

before meeting the staff.

when coming to the school to a meeting,

alone or in groups, parents were offered a cup

of tea/coffee, to "break the ice"; this was ex-

tremely important for parents who already felt

threatened by coming into the school.

the project classrooms were adapted to in-

clude informal carpeted areas with easy chairs,

for informal learning and to receive the par-

ents. The impact on the parents was consider-

able, the classrooms being very different from

those of their own schooling.

Parent evenings

Many of the parents of the project children had

never attended an official school-parents even-

ing. Often their children did not deliver the

invitation. When parents had attended, they had

probably received negative and depressing re-

ports of their children's lack of academic at-

tainment. The children themselves were seldom

present.

The project's new-style evenings were informal:

both parents and children were invited.

Children were actively involved in persuading

their parents to attend;

light refreshments were served in the

school': project "base" (adapted class-roam);

every child had work displayed in and around

the roam;

a video-film of the youngsters at work and

in the ocumunity was shown, and proved very

popular ith the parents;

computer terminals were available for child-

ren to show their parents how to use them;

teachers were present, to be approached if

the parents wisned. Usually the young people

were anxious for their parents to approach some

of the teachers.

90% attendance was not uncommon. Many of the

parents visited the school for the first time.
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Parents in advisory groups

The local authority set up advisory groups to

monitor progress and support the pilot pro-

ject's work in the schools. These brought to-

gether 'various agencies, including parents of

project pupils. Each group met 6 times a year,

and the parental voice gained more power in the

debate About the education of their children.

Parents were involved in the discussion of the

questions to be examined by the independent

evaluation of the project.

At school level, there were school project ad-

visory groups, and each of these usually inclu-

eed 3 or 4 parents.

In these groups parents :

helped to organise supervision of community

placements, freeing teaching staff to visit

them on a rota basis;

became involved in observing a school's link

with its local college of further education;

joined with bankers, industrialists, trade

unionists, students and teachers, in planning

an enterprise activity for a project's group of

young people.

Parents and curriculum activities

Project schools identified parents with specia-

list skills. This was done through their own

newsletters, or by consulting the lists of

adults attending local evening classes.

Examples of parents contributing to curriculum

activity included :

a parent leading a group of students and

teachers on a week's residential experience of

hill - walking. The parent was undoubtedly the

leader of the expedition, and the teacher col-

leagues played a supportive role.

parents offered their skills and interests,

in the classroom; they became involved in

knitting, jewelry-making, brick-laying, farming

and forestry.

s parents became involved in introductory

meetings for other, new, parents, explaining

the new curriculum to them, and helping them to

decide whether or not their children Should

take part in it.
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Check-list for success

1. Make certain that the initial publicity

about the school's work is comprehensive, and

that it reaches the parents that it is intended

for

2. Create an informal atmosphere to break down

the barriers which often exist in the minds of

parents when they came into the school.

3. Let parents feel involved at a parents'

evening by having displays of work, videos,

computers, etc.

4. Find*ways of involving parents in an active

way in the life of the school, using their

personal specialist skills, and involving them

in an active and valid way.

Further information

Reference papers by the pilot project, on the

formation of parents advisory groups (in

English only).

Project Newsletters on the approach and imple-

mentation of the project's work in schools.

Pamphlets for parents of ethnic minority oaumu-

nities, on the education system, individual

schools arx1 curriculum : in various languages

09g. Gujerati,

Contact address

Mr. Lynn Lewis

Project Office

Cliftonville Middle School

Cliftonville Road

GB - Northampton NN1 55W

Ter 44 (604) 288 53

klazvustamr_likt? If you already receive our saterial regularly we will send you "Innovations" automatitally as they are
published. If you are not on our list, please write in to have your nazis registered. You will receive then our Publication
List and order form. All material is free of charge.

oinnovatWNiu is a series about new developments in the field of young people's transition from education to adult andworking
life. DOC: 021497E7I. Brussels, June 1987.
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